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Active teachers’ perceptions on the most suitable
resources for teaching history
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The objective of this article is to analyze teachers’ assessment of various resources used to

teach history. The research methodology is of a quantitative nature with a non-experimental

design using a questionnaire with a Likert scale. The non-probabilistic sample comprises 332

history teachers in Primary and Secondary Education in Spain. The analyses carried out are

descriptive and inferential. The results indicate that the surveyed teachers value better the

resources that imply a greater involvement of the students in the teaching of history and

therefore more active methodologies. Specifically, the most valued resources were heritage,

artistic productions and museums and, the least valued, video games, textbooks, and

applications of historical content for mobile devices and tablets. The study concludes that

heritage is a growing educational resource among teachers and shows that teachers are

moving away from their perception of resources, which involve a more traditional metho-

dology of teaching history.

https://doi.org/10.1057/s41599-021-00736-7 OPEN

1 Universidad de Murcia, Murcia, Spain. ✉email: cgromera@um.es

HUMANITIES AND SOCIAL SCIENCES COMMUNICATIONS |            (2021) 8:61 | https://doi.org/10.1057/s41599-021-00736-7 1

12
34

56
78

9
0
()
:,;

http://crossmark.crossref.org/dialog/?doi=10.1057/s41599-021-00736-7&domain=pdf
http://crossmark.crossref.org/dialog/?doi=10.1057/s41599-021-00736-7&domain=pdf
http://crossmark.crossref.org/dialog/?doi=10.1057/s41599-021-00736-7&domain=pdf
http://crossmark.crossref.org/dialog/?doi=10.1057/s41599-021-00736-7&domain=pdf
http://orcid.org/0000-0003-4857-388X
http://orcid.org/0000-0003-4857-388X
http://orcid.org/0000-0003-4857-388X
http://orcid.org/0000-0003-4857-388X
http://orcid.org/0000-0003-4857-388X
mailto:cgromera@um.es


Introduction

Today, there is a wide variety of didactic resources for the
teaching of history. The new technologies that burst onto
the scene at the beginning of the 21st century have high-

lighted the importance of using resources that encourage student
participation (Colomer and Sáiz, 2019). The use of web applica-
tions, tablets or mobile devices, virtual reality, video games,
audiovisual material are some of the resources that have been
incorporated in the Primary and Secondary Education classrooms
in recent years (Acosta, 2015; Isbell et al., 2018; Camuñas and
Cambil, 2019; Orts, 2019; Rivero and Feliu, 2017).

Several authors demonstrate, through their studies and
experiences, the usefulness of their development in social science
classrooms. The use of the video game is presented as a resource
that allows work on heritage in the classrooms for the learning of
citizenship and history, in a global, holistic, systemic and inte-
grating way. López-Benito et al. (2015) support the need and
possibility of making use of digital resources of museums and
heritage spaces for the development of heritage education in the
classroom through m-learning. In this respect, there are several
experiences and studies where the use of video games is promoted
in classrooms as a learning strategy to achieve their own and
common objectives and goals among students and the group.
Gamification is seen as a teaching technique that uses the game as
a strategy to achieve some learning objectives (Ayén, 2017;
Trujillo, 2017). However, the use of the various resources pro-
vided by Information and Communication Technologies (ICT)
by themselves cannot improve the teaching and learning process.
ICTs are a means that contribute to the teaching–learning pro-
cess, but only with an appropriate teaching approach and
methodological strategies will student learning be forthcoming
(Ibáñez-Etxeberria et al., 2018; Miralles et al., 2019).

The many studies developed from the didactics of the social
sciences have determined that the textbook is the most used
resource in Compulsory Secondary Education, followed by Pri-
mary Education (Gómez et al., 2015; Gómez and Miralles,
2016, 2017). Similarly, the work of Sáiz (2011) determines that
the teaching of history privileges an idea of hegemonic and tra-
ditionalist history, where the use of the textbook continues to
prevail as the principal teaching resource, in line with the indi-
cations of Valls (1999), Valls and López-Facal (2011), Cox et al.
(2020), and Pei-Fen (2020).

The school handbook continues to be the main teaching
resource used in the classrooms because it offers security to the
teacher and guarantees compliance with the curriculum. How-
ever, its exclusive use as the only resource implies a certain
“deprofessionalization” of the teaching staff, in addition to the
fact that it makes the student perceive the knowledge transmitted
as finished and static knowledge, which does not admit criticism
nor can it be reconstructed (Molina and Alfaro, 2019).

Another resource used in the history classroom is heritage
understood in its holistic, integrative and systemic conception
(Cuenca, 2009; Jiménez et al., 2010; Cuenca and Estepa, 2011).
Heritage has educational potential in itself because it is presented as
an open book with many readings (Santacana, 2012). Archeological
heritage or artistic and cultural history, for example, can be an
essential element for students to better understand the past: it allows
an approach to history from the concept of practical learning (hands
on), thinking (minds on) and feeling (hearts on), since it connects
materiality with problem solving and historical empathy (Vicent
et al., 2015; San Martín and Ortega-Sánchez, 2020).

The use of heritage in the classroom has great potential since,
through experimentation with this historical science and work
with its objects, students can construct history experimentally and
develop historical skills (Egea et al., 2018; Forrest and Weldrake,
2018). Estepa (2019) defends the use of heritage, primary sources,

and oral sources in their various aspects in order to promote
research proposals in the school that contribute to the under-
standing of current and historical societies. This implies initiating
the students in research work, following the procedures and
techniques of the social sciences, which enable them to reflect, act,
and intervene in the resolution of social problems (Cuenca-López
et al., 2017; Bizzio et al., 2018; Estepa and García, 2020).

The adoption of these resources and strategies has meant a
methodological change in recent years which, slowly but surely, is
replacing the traditional methodology in the stages of Primary
and Secondary Education. Although it is true that the use of the
master class or the textbook is very common in the teaching of
history, there are many teachers who combine this more tradi-
tional form of teaching with other methodological strategies
focused on students (Gómez et al., 2017). We are moving towards
a model that favors student interaction and that is based on the
teaching of different skills, introducing research methods, pre-
senting social knowledge as a process under construction, and
bestowing the social sciences a practical and collaborative char-
acter (Gómez and Rodríguez, 2014).

The use of a particular teaching model or approach may be
related to the use of a particular method, strategy, or resource in the
classroom. At present, there are various experiences and studies that
establish the use of alternative resources to the school manual (over-
exploited in history classrooms), which diversify the strategies
employed based on educational innovation, mainly on research.
Some of these are the use of historical sources, historical, artistic and
cultural heritage, and video games (Corti et al., 2016; Gómez et al.,
2016, 2017b; Rodríguez and Ruíz, 2016; Miralles et al., 2017).

In this sense, Gómez and Miralles (2016) defend the learning of
history understood from the work with historical sources (oral,
documentary, artistic productions), that is, with those resources
through which students can carry out an analysis of the infor-
mation the resources present and so put into practice the skills
and competences related to history. The use of these resources
makes it possible to work in the classroom on the scientific
method or the historian’s method, where inferences and historical
evidence as a competence of historical thinking is worked on:
elaboration of hypotheses, argumentation and search for evi-
dence, analysis of sources and reasoning (Seixas and Morton,
2013; Gómez et al., 2017b; Gómez and Sobrino, 2018).

At present, there is a wide range of didactic resources available to
Primary and Secondary teachers of History which allow the
advancement of a more active teaching methodology, leaving behind
the teaching practice based on the master class, the class notes and
the textbook. Based on this approach, the central question in this
research is: What resources do active teachers consider most relevant
for the teaching of history? To address this question, the research is
structured around three specific objectives:

● SO1. Analyze how teachers rate the didactic resources for
teaching History according to their sex.
H0: There are no statistically significant differences in
teachers’ ratings according to their sex.
H1: There are statistically significant differences in the
ratings of teachers according to their sex.

● SO2. Analyze how teachers rate the didactic resources for
teaching History according to their age.
H0: There are no statistically significant differences in
teachers’ ratings according to their age.
H1: There are statistically significant differences in the
ratings of teachers according to their age.

● SO3. Analyze how teachers rate the didactic resources for
teaching History according to the stage of education in which
they teach.
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H0: There are no statistically significant differences in teachers’
ratings according to the education stage.

H1: There are statistically significant differences in the ratings
of teachers according to the education stage.

Methods
The research is a non-experimental quantitative study using a
Likert scale questionnaire, through an ex post facto study (Ato
et al., 2013). Designs using questionnaires or surveys are widely
used in the field of education, since they are applicable to multiple
problems and allow information to be collected on a large
number of variables (Sapsford and Jupp, 2006). The informed
consent of the participants was obtained for this purpose. In
addition, a favorable report was received from the Research Ethics
Committee of the University of Murcia.

Participants. The sample is made up of 332 active teachers. Of
these, 170 (51.2%) teach history at the primary school level (6–12
years), 157 (47.3%) at the secondary school level (13–16 years),
and 1.5% did not specify which. Although it is not a probabilistic
study, the participants come from 10 of the 17 autonomous
communities that make up the Spanish state (Andalusia, Asturias,
the Canary Islands, Castile and Leon, Valencia, Extremadura,
Galicia, Madrid, Murcia, and the Basque Country). According to
official data from the Spanish Ministry of Education, the number
of non-university general education teachers is 712,181 profes-
sionals in the 2019–2020 academic year, so the sample size is
within a 5% margin of error and a 95% confidence level. This is
within the advisable range for research in the areas of Education
and Social Sciences (3–5%), which makes the conclusions drawn
from the research useful (López-Roldán and Fachelli, 2015). Of
the 332 participants, 175 (52.7%) are women and 156 (47%) men,
and one person (0.3%) checked the “Other option” box. Finally,
the age ranges of the participants can be seen in Table 1.

Data collection tool. The questionnaire, designed within the fra-
mework of a national research project coordinated by three research
groups from Spanish universities in the area of Didactics of the
Social Sciences, is called “Questionnaire on ways to approach the
teaching of history” and is made up of a Likert-type response scale
of five values. It is an additive scale with an ordinal level, which is
also called a summative scale, since the score of the respondent is
the sum of the scores obtained in each item (Namakforoosh, 2005;
Guil, 2006). In this case, five answer options have been chosen
following the recommendations of authors such as Bisquerra and
Pérez-Escoda (2015) and Matas (2018).

The first part of the questionnaire is for identification. It has 10
fields to collect socio-demographic information (sex, age, academic
training in Higher Education, educational stage of the teacher,
administrative situation, and ownership of the educational center,
province where the center is located, years of experience as a
teacher, other educational levels taught, participation in educational
innovation projects and their scope). The second part consists of

two blocks. The first, entitled “About teaching approaches”, is made
up of 20 items that characterize three teaching models. This block
corresponds to the questionnaire “Approaches to Teaching
Inventory (ATI)” published by Trigwell and Prosser (2004).
Specifically, for this work we have used the Spanish version of
the ATI questionnaire proposed by Monroy et al. (2015), which
limits the items to 20 and the statements of these have been adapted
to refer to the subject of history.

The second block of the questionnaire, “Opinions and concep-
tions about the teaching of history and educational skills”, is made
up of 58 items grouped into five dimensions with a Likert-type
scale of five values ranging from “barely relevant” to “highly
relevant”. In the first dimension, respondents are asked about the
relevance of certain historical themes when teaching the subject.
The second dimension asks about the development of historical
competencies in the classroom. In the third dimension, we ask
about the suitability of certain didactic resources for teaching
history. The fourth dimension addresses the instruments used to
evaluate history, and in the last dimension, the teacher’s treatment
of conflicting historical topics in the classroom is tackled. This
second block is based at the theoretical level on the “Beliefs History
Questionnaire”, used by VanSledright and Reddy (2014) and on the
identification of historical competencies carried out by Wineburg
(1991) and Seixas (1993) and developed in the Spanish context by
Domínguez (2015), Sáiz and López-Facal (2015), and Carretero
(2019). In this work, specifically, we will present the results of the
items of the third dimension of the second block, related to the
opinion of teachers on the relevance of certain teaching resources
when teaching history. From the socio-demographic information
obtained, gender, age, and the educational stage in which history is
taught will be used as independent variables.

The first block of the survey was validated by the authors of the
proposal on which it is based (Monroy et al., 2015) and its validity
has been confirmed in the successive works published by its
authors (Trigwell and Prosser, 2004; Trigwell et al., 2005). The
second block of the survey was validated for clarity and relevance,
by a panel of six expert researchers in social science education
from various Spanish universities. The information from a
validation guide with Likert-type answers (1–4) was analyzed
by descriptive statistics and agreement among judges. All the
items of the second block obtained scores higher than 3, so after
interpreting the validation results, the statements of the items of
the questionnaire were not modified.

Procedure and data analysis. To collect information, the members
of the project’s research team from various Spanish universities
were contacted and the surveys were distributed in paper format
and online. The protocols for collecting and processing the infor-
mation received a favorable report from the research ethics com-
mittees of the coordinating universities. The descriptive and
inferential analyses were carried out using Mplus 7.0 (Muthén and
Muthén, 2015). In particular, in descriptive analyses, taking into
account that these are ordinal variables, response frequencies have
been calculated. Secondly, inferential analyses (U of Mann–Whitney
and H of Kruskal–Wallis) were run to seek and identify statistically
significant differences between the variables of the questionnaire.
When significant differences were found, if the factor had more
than two levels, a post-hoc test was run to determine between which
levels the differences were.

Results
The results are given below with respect to the specific objectives
of the study.

● SO1: Analyze how teachers rate the didactic resources for
teaching History according to their sex.

Table 1 Age intervals of the participants.

Age n Valid percentage

20–29 26 7.83
30–39 83 25
40–49 104 31.32
50–59 94 28.31
60 or over 24 7.22
NA 1 0.30
Total 332 100
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The descriptive analysis reveals that 93.3% of the teachers
surveyed said that heritage is a resource that is between
adequate and very adequate for teaching history, followed by
87.3% who think the same about museums. On the other
hand, 38.2% consider video games as resources that are not
or not very suitable for the teaching of history and 19.8%
think the same of textbooks (Table 2).
Inferential analysis using Mann–Whitney’s U-test reveals
statistically significant differences (p < 0.05) between male
and female respondents in seven of the resources used for
teaching history. Therefore, in these seven resources, the
null hypothesis is rejected in relation to the assessments of
the teachers surveyed in terms of the variable sex (Table 3).

● SO2: Analyze how teachers rate the didactic resources for
teaching History according to their age.
On comparing the results according to the age range of the
respondents, the Kruskal–Wallis H test indicates that there
are significant differences in relation to the assessment of the
use of oral sources (Sig.= 0.015), video games (Sig.= 0.012)
and local and regional traditional festivals and celebrations
with historical content (Sig.= 0.001), as resources for
teaching history.
Post-hoc analyses reveal that, with respect to the use of oral
sources, the greatest differences (Z= 59.030 and
Sig.= 0.020) are between teachers over 60 years old and
those between 20 and 29 years old. In the use of video
games, the greatest differences (Z= 50.893 and Sig.= 0.017)
occur between teachers over 60 and those between 30 and
39. Finally, in relation to the use of local and regional
festivals and traditions with a historical content as a didactic
resource, the significant differences (Z= 55.663 and
Sig.= 0.000) occur among teachers aged 50–59 and those

aged 30–39. Hence, for these three resources the null
hypothesis is rejected.

● OE3. Analyze how teachers rate the didactic resources for
teaching History according to the education stage.

The descriptive analysis reveals that teachers of both stages
indicate that the most appropriate resource for teaching history is
nearby historical and cultural heritage, artistic productions and
museums and other places of heritage interpretation. In contrast,
the least suitable resources are videogames, textbooks, and cell
phone and tablet applications with historical and heritage content
(Table 4).

The comparison between the teachers of the Primary and
Secondary Education via inferential analysis reveals that there are
significant differences (p < 0.05) in the relevance given to six of
the teaching resources (Table 5). Therefore, in these six, the null
hypothesis is rejected in relation to the evaluation of the
resources. In addition, with the exception of primary documental
sources and artistic productions, the rest of the didactic resources
are better valued by primary education teachers than by sec-
ondary ones (Table 5).

Discussion and conclusions
The results of this research show the opinions of the primary and
secondary education teachers about the most suitable resources in
the teaching of history. The data confirm the change in teachers’
perception of the most relevant resources for the teaching of
social sciences and point to the need for a new methodological
approach in the current model of historical education.

Although these changes are still insufficient to put an end to
the pre-eminence of a traditional methodology in the classroom
(Oller, 2011; Sáiz, 2011; Sáiz and Fuster, 2014; Sáez et al., 2017;
Gómez et al., 2018; Verdú et al., 2018).

Table 2 Frequency of responses from surveyed teachers.

Resource 1% 2% 3% 4% 5%

Textbooks 6.7 13.1 34.6 31.5 14.1
Websites 0.9 6.1 16.4 46.7 30
Documental sources 0 3.1 16.2 43.7 37
Oral sources 2.1 6.3 19.3 39 33.2
Press 1.8 5.8 21.6 46 24.7
Teachers’ notes 2.7 10 30 40 17.3
Museums 0 1.8 10.9 40.5 46.8
Cinema and documentaries 0 3.9 12.4 41.1 42.6
Historical novels, comics and
children’s literature

1.2 4 23.4 45.3 26.1

Popular magazines 3.3 5.8 21.5 43.9 25.5
Videogames 17.6 20.6 29.7 22.1 10
Festivals and traditions 1.8 10.6 26.9 39.3 21.5
Virtual recreations 0.6 5.5 17.3 38.9 37.7
Applications for devices 8.5 7.6 24.8 38.8 20.3
Artistic production 0 0.9 10 43.2 45.9
Heritage 0 0.6 6 31.4 61.9

Table 3 Summary of the inference results by sex.

Item W p-value

Applications for devices 11,751.5 0.0355
Artistic productions 11,183.5 0.00242
Cinema and documentaries 11,608 0.0144
Festivals and traditions 10,949 0.00153
Heritage 11,186.5 0.0013
Popular magazines 11,178 0.00467
Virtual recreations 10,557.5 0.000404

Table 4 Results of the descriptive analysis of resources.

Resource n Mo Me

Applications for devices 330 3 3
Artistic productions 331 4 4
Cinema and documentaries 331 4 4
Documental sources 327 4 4
Festivals and traditions 331 4 4
Heritage 331 4 4
Historical novel, comics and children’s literature 329 4 5
Museums 331 4 5
Oral sources 331 4 4
Popular magazines 330 4 4
Press 328 3 3
Teachers’ notes 330 4 4
Textbooks 327 4 4
Videogames 330 4 4
Virtual recreations 329 4 5
Websites 330 5 5

Table 5 Median and inference by education stage.

Resource W p-value

Artistic productions 11,193 0.00719
Historical novel, comics and children’s literature 15,448 0.00433
Popular magazines 14,821 0.04
Primary documental sources 11,128.5 0.0186
Virtual recreations 15,371 0.00418
Websites 15,460 0.0038
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In this sense, our research has shown that there is a greater
consideration of didactic resources that imply a greater under-
standing and construction of content, and a greater role for
students, as the studies of Prats (2016) and Mira and Sáiz (2020)
affirm. The study notes that the resources valued as most
appropriate for teaching history are those related to historical and
cultural heritage, artistic productions and museums and other
places of heritage interpretation (Gil et al., 2016; Chaparro and
Felices de la Fuente, 2019; Lucas and Delgado-Algarra, 2020).

This confirms that heritage is considered by teachers as a
valuable resource and educational content to be used both in the
classroom and outside it, since it allows them to connect with the
local and regional environment closest to the students (Santacana
and Llonch, 2015; Vicent et al., 2015; Fontal and Ibáñez, 2017;
Forrest and Weldrake, 2018; Estepa, 2019). It is significant that
although these elements are highly valued as appropriate by
teachers, some authors claim that it is one of the least used
resources for teaching and a broader didactic approach is needed
in its use (Cuenca and Estepa, 2011; Gómez et al., 2016; Miralles
et al., 2017).

Felices-De la Fuente et al. (2020) in a study with teachers in
training found similar results and pointed out that future tea-
chers consider that there is a gap in their initial training that
should be addressed and include university educational prac-
tices based on real experiences, as well as didactic training on
heritage.

On the other hand, Castro-Fernández et al. (2020) commented
on the reasons that could condition the use of heritage in the
classroom, the disconnection between research and the teaching
of heritage. Molina and Muñoz (2016) also highlighted as possible
causes, that teachers perceive work with heritage as an extra-
curricular element, the density of the subject matter and the lack
of time to design and develop resources and activities, as well as
the lack of specific training, both initial and continuous, for
teachers on more innovative teaching approaches and strategies
in heritage education (Castro and López, 2019).

Furthermore, there is research that shows a close link between
the positive evaluation of heritage and the use of active learning
methodologies, as well as with a conception of history as critical
knowledge (Miralles et al., 2017; Bartie et al., 2018).

In this respect Estepa et al. (2008) concluded that a somewhat
reductionist view still predominates in some teachers. Molina and
Muñoz (2016) also indicated that the active teaching staff had a
more fragmented and academic vision of the use of heritage in the
classroom, incorporating it in a merely descriptive and very
static way.

Likewise, higher scores are given to the use of historical novels,
comic books and children’s literature, which reveals an increased
interest in narrative and, in particular, graphics and their appli-
cation to the classroom as a teaching resource (Blay, 2015;
Delgado, 2017). This is significant given that there are also studies
that confirm the relationship between the positive evaluation of
comics and video games and the use of more innovative strategies
(Cózar-Guitérrez and Saéz-López, 2016; Rodríguez and Ruíz,
2016; Miralles et al., 2019).

In contrast, the resources that teachers value least as adequate
for teaching History are video games, textbooks, and applications
for cell phones and tablets with historical and heritage content.
These data also indicate that, in spite of some studies affirming
the need or benefits of introducing innovations and a greater use
of technologies in the teaching of the social sciences (López-
Benito et al., 2015; Colomer and Sáiz, 2019; Colomer et al., 2018),
the teachers in the study did not coincide. One of the reasons may
be what Colomer et al. (2018) reports in relation to the insuffi-
cient preparation of teachers in digital skills oriented towards the
teaching of history (Miguel-Revilla et al., 2020).

This fact leads Ramírez and González (2016) to indicate that
no real implementation of these has yet taken place in Spain.
Other authors such as Felices-De la Fuente et al. (2020), Gómez
et al. (2020), and Colomer et al. (2018) although in the context of
teacher training, argue the need for training and point out that
the digital competence of future teachers must be increased and
they must be trained in the use and knowledge of specific tech-
nological resources for the teaching of heritage and history.
Miralles et al. (2019) also relate the implementation of active
methodologies and the use of innovative strategies and approa-
ches and the development of digital competences.

Furthermore, there are studies which have pointed out that a
traditional, outdated, memory-repetitive model is still being applied
which does not favor the use of digital resources (Jiménez and
Cuenca, 2015). Similarly, the use of video games is a more complex
form of teaching which requires a greater level of knowledge and
experimentation in order to be able to relate it and adapt it to the
contents to be taught (Cuenca and Martín, 2010; Quintero, 2018).
In this way, the use of digital devices can have a value that is not
only motivating or recreational, but also didactic and that rein-
forces a historical education based on competences (Felices-De la
Fuente et al., 2020; García-Martín and García-Sánchez, 2017).

Studies reveal that the textbook is the resource most used by
history teachers (Gómez et al., 2015; Gómez and Miralles, 2017)
and that in practice there is still a traditionalist teaching, despite
the low value given by teachers to this educational resource
together with their notes (Gómez et al., 2015; Bel, 2017; Gómez
and Miralles, 2017; Molina and Alfaro, 2019; Strapek, 2019).

This indicates that teachers are aware that it is not the most
appropriate or relevant resource for the teaching of history, and
hence it is necessary to look in depth at the reasons or motives that
lead teachers to persist in using textbooks as frequently as they do.
In this sense, a question of interest is to reinforce and increase the
educational level of teachers, especially by providing them with
didactic training that contributes, among other things, to over-
coming the difficulties in designing alternative educational activities
to the textbook (Miralles et al., 2017). Training that also includes
good practices and examples to implement active methodologies in
the classroom for the teaching of history and the use of more
innovative resources and with greater student participation in their
learning process (Colomer et al., 2018; Colomer and Sáiz, 2019;
Castro and López, 2019; Gómez et al., 2020).

Significant differences were also found regarding the assessment
of the suitability of resources for teaching history, taking into
account sex and age. The women surveyed value eight of the
teaching resources in the classrooms for teaching history more
highly than men (heritage, artistic and film productions and doc-
umentaries, recreation, festivals and traditions and applications for
devices, among others). There are some studies that note significant
differences in relation to gender, especially women who show
greater skills in mobilizing digital tools than men (Moya et al.,
2011; Colmenero and Cózar, 2015; Cabero et al., 2016). In this
sense, Cózar and Roblizo (2014) also highlighted that women
outperformed men in greater social use of ICT, and Gómez et al.
(2020) reports that women have a more favorable attitude than
men towards the implementation of digital resources in the class-
room. This is in line with the higher scores women in this study
give with respect to ICT-related resources.

With respect to age, the greatest differences are found among
older teachers, who consider oral sources more appropriate for
teaching than younger teachers. In the use of video games, the
greatest differences are produced among older teachers who consider
them less relevant or adequate than younger ones. Some studies refer
in a general way the existence of this digital gap (Torres, 2017;
Martín, 2020). In relation to the use of local and regional celebra-
tions and traditions of historical content as a didactic resource, the
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significant differences are found among older teachers who consider
them more appropriate than those of younger ages.

Elsewhere, the comparison between the teaching staff of Pri-
mary and Compulsory Secondary Education reveals that there are
significant differences regarding the assessment of some didactic
resources. Specifically, with the exception of primary documental
sources and artistic productions, the rest of the didactic resources
cited in the research are more highly valued for teaching history
by primary than secondary teachers. In this regard, there are
studies that confirm the predominant use of traditional practices
by secondary school teachers (Beltrán et al., 2006; Gómez et al.,
2016). Likewise, other research reports that the textbook is the
most widely used resource in compulsory secondary education
(Gómez et al., 2015; Gómez and Miralles, 2017).

From the above we see that, although teachers are considering
the use of less traditional resources, they continue to use more
traditional resources and strategies that focus, above all, on the
transmission and memorization of information (Oller, 2011;
Gómez et al., 2018; Gómez and Sobrino, 2018; Gómez-Carrasco
et al., 2020).

Several studies have also shown these dissonances by asso-
ciating them with change and the desire of teachers to improve
their teaching, in addition to the influence of educational policies
that point to the relevance of student-centered teaching and the
development of competencies (Hernández et al., 2012; Yunga
Godoy et al., 2016; Gómez et al., 2018) although more com-
parative research is needed (König and Blömeke, 2012; Barnes
et al., 2017; Königa et al., 2017).

This has important educational repercussions for the initial
training of teachers as it involves analyzing the university training
programs that are being carried out and introducing new training
models for teachers in which importance is given not only to
disciplinary knowledge but also to didactic training related to the
teaching disciplines that have received the least attention and to a
historical education based on competences (Parra and Fuertes,
2019; Sánchez-Ibáñez et al., 2020).

It is also essential to strengthen the actions for the continuous
training of teachers so that teachers can update and innovate their
teaching practices through the results of research carried out in
the field of social science teaching and in the construction of
historical knowledge (Castro-Fernández et al., 2020).

In summary, what is clear is that within the context of history and
social science education, in terms of the relationship between
teaching approaches and teaching practice, the fact that teachers
value resources that are far removed from a traditional teaching
methodology based on memorization, the textbook and the teacher’s
notes indicates that, at least in the teachers’ perception at the level of
didactic methodology, there is a move towards more student-
centered approaches, in which strategies and didactic resources serve
to achieve a more comprehensive and critical learning of history.

Data availability
The materials from this research are available on request from the
corresponding author.
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