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ARMY EDUCATION 
EDUCATING THE EDUCATORS 

A CENTRAL institute for the ambitious scheme of 
education in the British Army has recently been 

opened at Eltham Palace, Kent (see p. 527)-an 
occasion which gives rise to certain thoughts and 
queries about the nature and progress of this all
important aspect of present-day army life. As 
Major Hawkins, the chief instructor at the new 
School, states in his article, this "infant which was 
perfectly conceived some months ago, is now going 
through all the pangs of infancy". The same can be 
said of army education in general, for though there 
have been some attempts at it for several decades, 
they have been of a rather minor character and so 
many new projects have arisen de novo in recent 
years that one might say the general scheme of army 
education is still in its infancy. In bringing up any 
infant, too many advisers might leave both parents 
and child in such a state of confusion as to cause 
disaster ; nevertheless, it is to be hoped that the 
parents of this infant will look for criticism from as 
many authorities as possible and for a long time to 
come, for there are many authorities on adult educa
tion outside the Army. Furthermore, if the various 
new schemes for education in the Army are based on 
sound principies, we may visualize army education 
in due course proving to be one of the most important 
of all projects in adult education. In this connexion 
it is gratifying to note that a number of H.M. 
inspectors (Ministry of Education) are to give 
the army education authorities the benefit of 
their experience and criticism after spending some 
time examining army education in the field. We 
trust, however, that these specialists will bear in 
mind that they are dealing with an experiment in 
adult education and not school teaching-for there 
is considerable difference between the two. 

This immediately raises a very important point. It 
is to be hoped that the army authorities will always 
bear in mind that the principles and practice of educa
tion as accepted and applied in all good schools in 
Britain are not altogether suitable for education in 
the Army. Neither can army education be compared 
with university education, not even, we think, in the 
new 'formation colleges'. The logical corollary to this 
is that a school teacher is not necessarily the best 
choice for an army education officer. This must be 
mentioned, for too often it has appeared to be tacitly 
assumed that if there is a former school-teacher in 
an army unit, then he is the obvious choice for dealing 
with education in that unit. It should be borne in 
mind, however, that when appointing officers to take 
over responsibility for education among such a 
heterogeneous group as an army unit, a former 
school teacher, though experienced and probably 
well informed in the principles and practice of educa
tion of the child, may not be gifted with the tact, 
common sense and human understanding so essential 
when dealing with men. Very different methods of 
attracting an audience and in presenting the material 
are required; furthermore, the immediate and ultim-
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ate aims are very different also. This is important, 
for in due course we hope to see the majority of army 
men genuinely wishing to attend the classes arranged 
for them ; then, and only then, will it be possible to 
eliminate the objectionable practice of rounding up 
a sufficient number of men to make up an audience, 
especially in the case of a visiting civilian lecturer. 
This practice can never ensure that the right men have 
been given the chance to derive whatever benefit 
there might be in attending such lectures. Neither is 
it calculated to encourage a visiting lecturer to agree 
to giving his services again. It all boils down, as will 
be evinced again further on, to the great need for 
preparing and tending the ground beforehand, and 
this can be done only by carefully selected education 
offioers who in their turn have the sympathetic 
guidance and assistance of their seniors. 

This raises the more general question of choice of 
personnel for tackling the problem of army education. 
The War Office and the Army have the benefit of 
the advice and help of certain qualified educationists 
both at the War Office itself and in the Central"Advis
ory Council for Education in H.M. Forces. Individual 
specialists, too, have given assistance. But, in spite 
of what Major Hawkins claims in his article, we 
suspect that army education is all too frequently the 
victim of that 'red tape' with which the War Office 
and army life in general are so notoriously fettered. 
Advice and suggestions are, of course, essential : 
but it is not much use seeking these if they are to be 
carried out by army personnel who are not equipped 
with the necessary knowledge and experience or, 
worse still, who are periodically meeting the stumbling 
block of indifference on the part of their senior officers. 
We would therefore ask: Is the War Office satisfied 
that all senior officers concerned with army education 
are qualified in the modem principles of the science 
of adult education and able to appreciate, under
stand and carry out the proposals made by those 
specially qualified to make them ? If not, then it 
seems desirable that the War Office should carefully 
scrutinize the methods and routine adopted in appoint
ing and promoting army officers to carry out this work. 

Of course, it must be realized that the Army is not 
primarily an academic institute, and army education 
must dovetail into the other aspects of army life. 
But such a realization is essential not only among the 
critics of army education but also among the army 
educationists themselves, lest the latter bite off more 
than they can chew and, indeed, trespass on the 
preserves of others. In war-time, educational schemes 
must be constantly under revision and subject to 
modification, sometimes even cancelled in face of 
more urgent needs-all with understanding and 
without complaint from the army educationists. 
In peace-time, this aspect of the problem cannot be 
so acute ; but always must there be sympathy and 
complete understanding by the senior officers in 
charge of a unit, including its education officers. They 
must at any rate recognize the importance of army 
education, even if they are unable to take part in it, 
and thus give every facility within their power to the 
educationists under their command. Some senior 
men do so, and, in the field, the encouraging influence 

of their obvious interest in what is going on is so 
profound as to inspire not only the education officers 
but also the men to give of their best and to be on the 
constant look-out for new ideas. 

Alas, on the other hand, other senior men seem 
merely to accept the educational side of army 
life as a necessary nuisance wished upon them. 
This is a pity, for then the orders are given and 
no further interest shown, leading to discontent 
and bitter feeling among the men who are doing 
their best for the cultural and technical education 
of the troops under unfortunately trying condi
tions. Furthermore, such indifference causes irrita
tion among visiting specialist lecturers who are 
willing to help the War Office in its commendable 
attempts to raise the standard of education among 
our troops. This complaint has sometimes been 
viewed differently, and visitors have been accused of 
demanding the 'red carpet to be laid down for them'. 
We doubt if this accusation can be made against 
many visiting lecturers; they are probably merely 
resenting the superior and indifferent attitude which 
greets them-and rightly so. It is now well known 
that in an attempt to assist soldiers in retaining and 
expanding their educational and cultural horizons 
during the War, the War Office has given facilities to 
civilian specialists who have agreed to visit the various 
units at home and overseas to talk to, and have dis
cussions with, the men in the field. There is no doubt 
whatever that provided the problem is tackled in the 
correct manner, such a lecturer receives a sincere 
welcome from most officers and men. But it must be 
recorded that at times, before getting at the men 
themselves, it has proved necessary to break through 
the obstacles of indifference and misunderstanding 
presented by senior officers. It is to be hoped that 
in due course the War Office will see its way clear to 
rectify this deplorable situation ; for it is undesirable 
that -the indifference of a few senior officers should 
entail the men losing those cultural contacts they 
clearly desire through visiting lecturers being dis
couraged from giving their services. It should be 
made clear by the War Office to all senior officers that 
army education is to be taken seriously, and not merely 
treated as one means of giving the men something to 
do during quiet periods, or as a Cinderella among 
the multitudinous activities of modern army life. 

The task of the Army Educational Corps is to 
"inspire and organize education in the Army". 
But the Army's teachers cannot carry out this tre
mendous and commendable project unless they are 
qualified by training or experience or both to do so, 
neither can they be expected to give of their best 
unless inspiration comes to them in the form of 
sympathy and practical assistance and interest from 
their seniors. Also, though in due course we might 
reasonably expect army education to be organized 
and carried out within its own ranks, there should 
always be a welcome for the visiting civilian lecturer. 
To this end, army education officers in the field should 
be encouraged to make contact with all academic 
institutions within the vicinity of their units, and 
thus enable more direct cultural contacts to be made 
between the Army and the civilian educational bodies. 
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These observations from education in the field must 
be taken into consideration if army education is to be 
viewed in its correct perspective and a true value 
assessed. Periodically, for example, there is published 
a statistical account of single lectures and courses of 
lectures arranged for H.M. Forces by the Central 
Advisory Council. This conveys only one aspect of 
the whole movement. What is also required by those 
interested is a mass observation of these lectures in 
action ; returns concerning the number of men and 
women voluntarily attending such lectures might 
cause some lifting of eyebrows. (Lectures attended 
under compulsion cannot reveal very much in this 
connexion.) The reactions of the men themselves, 
too, would tell a valuable tale-one more valuable 
than a mere record of number of lectures arranged. 
The figures given by Sir Ronald Adam, adjutant
general to the Forces, in his speech at the opening of 
the new School, should be interpreted with the same 
reserve. According to Sir Ronald, about half the 
units in commands at home, 66 per cent of the iield 
force units in the C.M.F. and 70 per cent of the Rhine 
Army have begun to implement the education scheme 
for the release period. Notwithstanding the difficul
ties of materials, printing and transport, already 
nearly a million text-books and books for unit and 
command libraries have been dispatched to formations 
and units. These figures are impressive, and the 
authorities are to be congratulated on their zeal. 
It is not for us to discourage such work this end by 
raising hares ; nevertheless we are still disturbed 
about the other aspect of all this. Is the War Office 
satisfied that so far as is humanly possible the right 
men are in charge of the schemes in the field, and 
have the best men been chosen for seeing that the 
maximum benefit is derived from the reading of those 
million books ? 

A similar point of view may be adopted concerning 
the masses of literature published in the form of 
pamphlets. The fact that so many hundred thousand 
A.B.C.A. pamphlets have been published and dis
patched reveals little more than the commendable 
enthusiasm of the authors of them and the efficiency 
of the army and other authorities in conceiving and 
devising them. It is the receiving end which really 
counts, and when one sometimes hears that a pamph
let has been indifferently handled in an officers' 
mess and then given to one man with orders to 'mug 
it up' and give a lecture on it the next day, we wonder 
whether a little more propaganda among the officers 
in charge and some 'education of the educators' 
might not so enhance the value of the pamphlets as 
to render them more commensurate with the time, 
paper and money spent on them. A bigger harvest 
might be reaped if one could be sure of the best 
education officers being left to decide which pamph
lets his men need most and then applying for them 
at some central depot. 

Clearly the opening of the permanent home of the 
Army School of Education at Eltham Palace is sym
bolic of the ambitious plans being formulated by the 
authorities in the War Office. · In order that the pro
jects envisaged may be assured of complete fruition, 
it would be as well to be sure that the machinery in 

the field is well oiled with enthusiasm among the 
education officers and sympathy and understanding 
from their seniors. 

It seems therefore not only desirable but even 
essential that the main criteria in the choice of an 
army education officer should be academic qualifica
tions in the principles and practice of adult education, 
the personal quality of leadership, and a background 
of educational experience and good record. We 
would place leadership as paramount among these. 
Military record and length of service should come very 
low in the scale of qualifications. We reiterate that 
the Army is not an academic institution ; but where 
cultural, vocational and technical training is b9ing 
practised, that training must rank high. It must not 
be treated with indifference or as of little importance, 
and all stumbling blocks must be removed. It is good 
in this connexion to read that at the courses to be held 
at Eltham Palace "Army Educational Corps officers 
are to be joined on various courses either by the unit 
education officers who are concerned with the fine 
details of the scheme in the units themselves, or by 
commanding officers who are responsible for seeing 
that good educational facilities are being provided 
for men and women under their command". At 
such courses, the main effort should be directed 
towards imbuing these officers with enthusiasm : 
they can easily be ordered to provide the facilities, but 
if they do so with an offhand lack of interest, con
descendingly and with a show of indifference, then 
more harm than good will be done. For this great 
scheme to succeed, at any rate, in the field, young, 
enthusiastic and well-trained educationbts are re
quired ; and their enthusiasm must be encouraged 
by the all-important sympathetic understanding and 
vigilance of their seniors. 

ORIGIN OF UNIFORMITY 
Social Learning and Imitation 
By Neal E. Mlller and Jolm Dollard. (International 
Library of Sociology and Social Reconstruction.) 
Pp. x+284. (London : Kegan Paul and Co., Ltd., 
1945.) 15s. net. 

M OST past studies of learning have been con
cerned with the acquisition of intellectual or 

motor habits and skills. The learning process has 
been studied, so to speak, in a social vacuum. With 
the subject of imitation, text-books have usually 
dealt casually, explaining it in terms of current 
theory, nativistic, 'associationist' or, more rarely, in 
term3 of learning. Familiar phenomena are the ones 
most liable to be lightly passed over, and it is perhaps 
just because imitation is so pervasive and universal 
a process that its significance has been overlooked. 

In the present volume we meet the first serious 
attempt at an experimental approach to imitation. 
The authors take a new path. They expound the 
'reinforcement' or 'reward' theory of learning as 
applied to (i) lea.rning by imitation and (ii) learning 
to imitate. This theory is derived directly from the 
studies of Pavlov, Thorndike, and Watson which 
have recently been synthesized by Prof. Clark Hull 
in his "Principles of Behaviour". Unless the reader 
is conversant with Prof. Hull's work, there is much 
that he will fail to appreciate in the present volume. 
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